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Introduction
This literature review examines contemporary studies being conducted concerning blended learning through the use of the station rotation model and digital portfolios to improve self-regulation techniques and learning for mastery. The particular time frame for this literature review involves studies conducted within the last five to seven years.
This review addresses a specific issue in 7th-grade Texas History classes related to low engagement and inconsistent mastery levels in the strategic use of blended learning and digital portfolios to foster personalized and competency-based learning. It also highlights several advantages of this approach.
This Review combines 12-15 authentic sources arranged under three themes: (1) blending learning and station rotation, (2) digital portfolios and self-regulation learning strategies, and (3) competency-based frameworks for personalization. These themes create a solid foundation for structuring the Plan of Implementation for this Innovation Plan.
Review of the Literature
Blending Learning And Station Rotation Models
	Research on blended learning highlights the need for flexible and student-centered learning approaches. The station-rotation approach gives learners opportunities to move between teacher-directed learning, group learning activities, and independent learning using digital technology (Fulbeck, 2020). This approach gives learners opportunities to learn at their own pace while the teacher provides direction to those receiving additional learning support.
Research shows that station rotation effectively encourages student engagement. A study conducted by Xiangze and Abdullah (2023) established that gamification combined with station rotation resulted in significant cognitive participation, emotional involvement, and behavioral engagement. According to Li (2021), applying multi-station learning to middle school students led to responses to subject matter presented in various formats, helping facilitate deep learning outcomes. Teacher perception also supports this technique's effectiveness because Chatterjee (2024) reported increased class participation and collaboration.
Academic success is another benefit. Tong et al. (2022) showed that blended learning environments resulted in effectiveness for learners regarding mathematics performance, emphasizing strategies such as small group teaching, adaptive practice, and cycles of feedback that could also work for social studies classes. While teacher acceptance and successful implementation issues like planning and technology availability are very significant factors (Chatterjee, 2024), these points have been kept under consideration while preparing this innovation strategy.
Digital Portfolios, Self-Regulation, and Metacognition
Digital portfolios improve reflective thinking, setting objectives, and learning for mastery achievement. According to Lam (2022), portfolios improve self-regulation and co-regulation of learning processes by offering opportunities for self-assessment of progress. This is linked to ensuring success for innovation objectives to improve ownership for learning among pupils at Texas History classes because portfolios improve anticipation realization-reflection activities (Al-Hawamleh, 2022).
Portfolios also enhance authenticity and engagement for students. According to Garcia (2025), “Findings showed increased motivation and reflection for students maintaining their own electronic portfolios.” History classes can use portfolios to contain essays, assignments, corrections, or audio/video responses to enhance mastery learning. Research also shows that digital portfolios support deeper engagement. Garcia (2025) found that when students maintained their own electronic portfolios, they demonstrated higher levels of motivation and reflection, suggesting that portfolio ownership can meaningfully enhance mastery learning in history classrooms.
Effective use of portfolios demands thoughtful implementation. This is supported by Yang (2024). The imperative is to have expectations, feedback, and time. This is because Zhang (2024) reported success among pupils whose portfolios were co-designed and implemented as part of normal classroom activities. This too is recommended by REL Central (2023) to improve ownership among students. This supports the innovation proposal to improve planning for portfolio composition, reflection timing, and feedback activities.
Personalized and Competency-Based Learning Frameworks
Competency-based learning offers a theoretical rationale for integrating station rotation and portfolios. The Competency-Based Education Network (C-BEN, 2023) points to several guiding principles: mastery-based progression, transparent learning objectives, and modular learning supports. According to Gunawardena et al. (2024), for learning to truly become personalized at a deep level, change at the structural level is necessary rather than focusing solely on technology utilization.
Personalized learning, data-driven teaching, and digital equity are showcased as accelerators for K-12 edu-innovation by CoSN (2024). The emphasis on learning analytics and digital portfolios is confirmed to remain on track by EDUCAUSE (2025) for higher education trends linked to AI and learning analytics. These two studies support blending learning portfolios to encourage autonomy and development for K-12 learners.
Conclusion 
According to the literature, blended learning environments, especially those designed through station rotation techniques, increase levels of engagement, facilitate differentiated learning, and improve academic outcomes. Digital portfolios allow for synergy between learning strategies by fostering self-regulation and learning for mastery. Competency-based learning approaches also support these strategies by being transparent and focusing on goal-oriented learning. Patterns from within the literature point to highly structured routines and support and feedback being required for success. Areas of need range from lack of study on station-rotation and portfolios at the middle school social studies level to difficulties regarding equity, technology utilization, and teacher training. Notably, areas of need within this project are specifically addressed by this intervention strategy to improve engagement and achievement outcomes for 7th grade Texas History.
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